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Abstract:

This study explored the use of code-switching in conversation classes at
the Faculty of Arts, Elmergib University. The research aimed to
understand why students use their native language during English
conversation classes and to explore their perspectives on this practice. A
qualitative methodology was employed, utilizing observation sessions
and semi-structured interviews as the primary data collection tools.
Three observation sessions were conducted, each focusing on a
different theme: English language learning, culture and customs, and
personal experiences. In addition, interviews were conducted to gain a
deeper understanding of students' perspectives and motivations. The
results showed that code-switching is common among English language
learners. Students resorted to Arabic when encountering vocabulary
difficulties, to express emotions, to explain complex ideas, to discuss
culturally sensitive topics, or to maintain the flow of conversation. The
results also showed that the frequency of language switching varied
depending on the topic of discussion, with increased use during
conversations related to culture and personal experiences. Furthermore,
second-year students used code-switching more frequently than third-
year students, suggesting that academic experience may reduce reliance
on the native language. The interview results showed that most students
considered code-switching a useful strategy that facilitated participation
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and learning, although some students felt that excessive reliance on
code-switching might hinder the development of their English-speaking
skills.

Keywords: Code-switching, English as a foreign language, native
language

daladig Jga oddall At cilga g sddialaal) (awa & gl Gl
sy ééﬁuisﬁﬁﬂ\géOdej
-~ Gu ) Jiatie ) S JulA Jojaa ol 81 - gal) all plad salae)
) galgdl Jaslad
2026.09.30 : il i)l 02026 .08.10 :J g8l )l 2026.07.08 : D) )l

soadlall

Jpad & (Code-switching) "cs sl Joasll" 5 jala Al jall sda ol gl
i) il agh ) Canl) Caan s pall Al oY) A4S dalal)
Clga s LS 5 4 jalasy) Zallly Boladll Jpad ol QY1 agizll Ol
dardine e g lagie Al Codie) 8y Aujleddl o Jsa aa ks
L) pead dpud ) @l palS dadaiall 4nd GOy daadlall il
Al olas s Calide g gimga o Lgie JS S ddanDle cilula &0 Cy Al
Cual el ) ALYl dpaddll oladll g eculalall 5 88 5 ¢y Salasy)
Cehals agndl sy Ul lai cilea ] Geel agd o Jganll Ll
laly 3 ey alasy) Al aleie (p daild 3 ala o galll Juadil) () il
oo madll gl el jiall 8l sea dgal ge die Ay jell Bl Y U
Llaall i (Ll dulin auial se 48l 5l daiea IS # i ol ¢ el
ULy i g sl il 3,085 o gl g LS Aalaal) a3 e
Gl 5 ABEL Adleiall Clbialaadl A daladinl ol ) s ¢ BE) & guin g
Jaadill () seaiig Apll Aiud) (3 of Jaa o) celld e 5 5dle y Apadldl
3ol of ) el Lee AN Al OBy A5 jae e 5 s gl

855



(2026 smaisw) 33 2l G yall - ALyl o glad) Adaa
ISSN3106-0048 ehsj.elmergib.edu.ly

OF SO il @ ekl s WY1 Al o Slaie V) (e JIE 28 dpanalSY)
calxill 5 S liall Cilgas Basie dyadl il (g sall) Jpagll |5 i) oMUl alies
&b aeil lge skl ey 8 ade Ljial) slaie¥) o ) agaams of a2

Ao alany) Al Gaaal)

i ARS A 3alaiy) Al (oY) AR ¢g il Jnil) saalidall LIS

Introduction

English is one of the most widely spoken languages and has become a
key to global communication, especially in education, where many non-
English-speaking countries have adopted it as a language of instruction.
In Libya, for example, Arabic is the dominant language of instruction,
particularly in the humanities. While switching between languages is
common and accepted in science and technology fields, English is
supposed to be the dominant language in English departments, with its
acquisition being a primary objective of the educational process.
However, English is not used exclusively throughout all stages of the
educational process. Occasionally, switching between languages occurs,
and students claim it is necessary to maintain communication and
information transfer. In this context, language switching is a
controversial topic both inside and outside the classrooms of higher
education institutions.

According to 'Poplack (1980, p 208) "code-switching is the alteration
of two languages within a single discourse, sentence, or constituent.
“Poplak (1980) added that language switching is a common
phenomenon in English language learning classes, where English is

! Poplack, S. (1980). Sometimes 1'1] start a sentence in Spanish Y TERMINO
EN ESPANOL: Toward a typology of code-switching. Linguistics, 18(7/8),

581-618.
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taught and learned, and its grammar is explained with the help of the
native language. While English is the dominant and authoritative
language of instruction, other languages are used to fill any gaps.
Similarly, the use of code-switching among EFL learners appears to be
a natural phenomenon, and several factors contribute to its use in
English language learning.

"Muysken (2000) explains that there are three types of code-switching
in a language learning environment: insertion, alternation, and congruent
lexicalization. Insertion refers to the borrowing of vocabulary from one
language to another. Input occurs when vocabulary or components from
another language are incorporated into a linguistic structure. The source
language determines the input, which forms the basis upon which the
input from the other language is built. Alternation, on the other hand, is
a blending where the two languages remain separate in bilingual
speech. In other words, in alternation, a sentence begins in one language
and ends in another. The third type is linguistic alternation, or congruent
lexicalization, where the two languages share grammatical rules, and
words from both languages are combined randomly.

This research focuses primarily on language switching between Arabic
and English that occurs among undergraduate students majoring in
English. Code- switching is the alternation of two languages among
people who speak those two languages. The nature and method of
Code- switching are determined by several linguistic and social factors.
It is a common linguistic phenomenon among students studying English
as a foreign language (*Horasan, 2013: 18). Code- switching is a
communicative tool, much like translation and imitation, that helps
convey meaning more accurately and comprehensively.

! Muysken.2000. Muysken, P., Deuchar, M., Wang, S. (2007). Structured Variation in
Code-Switching

2 Horasan, 2013. Code-switching in EFL classrooms and the perceptions of the
students and teachers. Journal of Language and Linguistic Studies.
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Statement of the Problem

Students majoring in English are expected to demonstrate a high level
of English proficiency due to their academic specialization. However,
many frequently switch between Arabic and English during class
discussions, presentations, and everyday interactions. While language
switching is a common phenomenon among bilinguals, its causes and
communicative functions among English majors remain poorly
understood. Some students may switch languages to compensate for
vocabulary limitations, to express specific meanings, to facilitate
communication, or to express sociocultural identity. This frequent use
of language switching raises questions about students' motivations and
the goals this behavior serves. Therefore, this study aims to explore the
factors that motivate language switching among English majors and to
identify its communicative functions. Specifically, this study seeks to
investigate the reasons for language switching among university
English majors and to examine its role in their communication.

Aims of the Study

This research aims to investigate when and why students resort to code-
switching while learning L2. The current study seeks to uncover the
underlying reasons for this switching and assess whether there are any
differences among students in terms of its frequency of use. The study
also aims to contribute to clarifying whether code- switching is a
beneficial learning strategy for students.

The Significance of the Study

Code-switching is one of the most important communication methods
for bilinguals to maintain ongoing dialogue. The findings of this study
will contribute to a deeper understanding of language learning through
the use of bilingual skills. This research is essential for English
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language students, as bilingualism techniques help them expand their
spoken vocabulary and boost their confidence in their speaking abilities.
Therefore, this study offers valuable insights for both students and
learners.

Research Questions

1. What are the main reasons for code- switching among English
language learners?

2. In what situations do students switch between Arabic and English?

3. What are students' views on code- switching?

Literature Review
Concepts of Code-Switching

Various researchers offer diverse definitions of the term "code-
switching." Among the earliest is that of Gemerz's (1982, as cited in
'Alenezi, 2010), who defined it as "the juxtaposition of syllables
belonging to two different grammatical systems or subsystems within
the same conversation." *Myers-Scotton (2001: 132) defined it as "the
use of two or more languages in the same conversation without a
noticeable phonetic assimilation of one into the other." *Myers (2008:
43) defined it as "a linguistic term commonly used when second
language learners incorporate elements of their native language into
their speech." The most recent definition in this field is offered by

! Alenezi, 2010. Students' Language Attitudes Towards Using Code-Switching as a
Medium of Instruction in the College of Health Sciences.

2 Myers-Scotton. 200. Code-Switching as Indexical of Social Negotiation. The
Bilingualism.

3 Myers. 2008. Code-switching in Content Learning Realizing Content and Language.
Maastricht University, Maastricht, Netherlands.
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!Shendland and Wright (2011: 23), who defined it as "the ability to
switch between languages in consistent contexts, often within the same
sentence." 2Gardner-Klorus (2009) points out that defining language
switching is problematic, as it can refer to almost any meaning one
chooses. However, the purpose or function of language switching is
what is of primary interest in this research, because it is unobservable
and can only be revealed through an interview with the person using
language switching.

Arguments for and against L1 in EFL classrooms

Numerous studies have examined language alternation, and researchers
remain divided on the effectiveness of this educational strategy and on
when its use is advisable. On the one hand, Krashen (1985, as cited in
3Tsukamoto, 2011) insists on avoiding the use of students' native
language in the learning process to maximize their engagement with the
target language. He emphasizes that the entire lesson, or as much of it
as possible, should be in the target language, and that there is a strong
correlation between the assimilation of linguistic input in the second
language and better mastery of it.

“Adnan (2014) identified two arguments against using the native
language in second language lessons. The first is that language
alternation may negatively impact student learning by reducing their
use of the second language and the opportunities to use it. The second
argument concerns the influence of the native language, which may

Shendland and Wright. 2011. Code-Switching in early English. Berlin: De Gruyter '
Mouton.

Gardner-Klorus. 2009. Code-switching. New York: Cambridge University Press.
Tsukamoto, 2011. Students' Perception of Teachers' Language Use in an EFL *
Classroom. Japan.

Adnan, 2014. Teachers' Attitudes Towards the Use of First Language in Arabic *
Classroom. University of Malaya Nilam Puri. Kelantan, Malaysia. Journal of Arts,
Science and Commerce.

2
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hinder second-language learning; to avoid this, the native language
should be kept separate from the second language.

On the other hand, several previous studies have explored the benefits
of using the mother tongue (L1) in (ESL) classes. For example,’
Kasmer (1999) conducted a study on the role of translation in ESL
classes. This study revealed that using the mother tongue (L1) helps
students enhance their natural ability to absorb information in the
second language (L2), increases their self-confidence and sense of
security, and helps them understand the similarities and differences
between their mother tongue (L1) and the second language (L2) in
terms of culture, language structure, use of specialized and general
vocabulary, and the order in which information is presented.

A study by 2Sert (2005) on the functions of code-switching in (EFL)
classes concluded that code-switching is not always an obstacle to
language learning, but is considered an effective and useful strategy in
classroom interaction if it aims to clarify meaning and convey
knowledge to students in a satisfactory way. However, in the long run,
when students interact with native speakers of the target language,
code-switching may become an obstacle to mutual understanding.
Accordingly, the teacher plays a vital role in preventing its long-term
negative effects on the foreign language learning process.

In the Arab context, a study by *Al-Nofaie (2010) on the attitudes of
teachers and students toward code-switching in a high school in Saudi
Arabia revealed that the attitudes of both teachers and students were
mostly positive. The results showed that participants preferred to use
Arabic in specific situations and for specific reasons. Students who used
code-switching were more systematic and organized in their thinking.

Kasmer. 1999. The Role of Translation in EFL/ESL Classroom. University of !
Birmingham

Sert. 2005. The Functions of Code-Switching in ELT Classrooms. Hacettepe 2
University (Ankara, Turkey).

Al-Nofaie. 2010. The Attitudes of Teachers and Students Towards Using Arabic in 3
EFL Classrooms in Saudi public schools- a case study
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Teachers also used their native language to help weak students
understand the language. Although students and teachers have shared
many situations, there are other points of difference

Previous Studies

'Thanh & Tran (2023) conducted a study to explore code-switching
among English language learners and the impact of their native
language on their English learning. The study aimed to identify the
differences and similarities in the use of code-switching between male
and female English language learners. The sample consisted of 100
male and female students from two universities Binh Duong in the
province. Research instruments included a questionnaire and semi-
structured interviews with teachers and students. The results showed
that English language learners do not readily switch between their
native language and English and need to put in more effort to achieve
higher IELTS scores. The study also indicated that students rarely use
their native language in the classroom and that English is the primary
language of instruction. However, alternating between English and
Arabic is beneficial.

A study by 2Atas (2012) on students and teachers regarding the use of
code-switching showed that it is more prevalent among students in
specific situations, such as organizing their thoughts and maintaining
their sequence, and when requesting clarification or objecting to a
particular passage.

3Tsukamoto (2011) also studied language alternation and Japanese
students' perceptions and opinions regarding the use of their native

Thanh & Tran. 2023. Code-switching in Communication by Male and Female !
English-majored Students.

Atas . 2012. Discourse Functions of Students' and Teachers' Code-Switching?
Tsukamoto. 2011. Students' Perception of Teachers' Language Use in an EFL 3
Classroom. Japan.
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language in English classes. The study revealed that students, across all
levels, preferred to speak and receive information exclusively in
English rather than Japanese.

"Farid (2025) conducted a study to explore the impact of code-
switching on native English-speaking university students from diverse
linguistic  backgrounds. Researchers collected qualitative and
quantitative data through questionnaires, incorporating students'
experiences and personal opinions. The study revealed that students
frequently switch languages, which is often perceived as a barrier to
learning English. However, students also reported feeling more
comfortable and confident when switching languages during
conversations.

conducted a study on language alternation for various educational
purposes. The study revealed the widespread use of language
alternation in educational institutions. The research sample consisted of
45 students from three different colleges. The study instrument was a
questionnaire designed to explore students' perceptions of language
alternation in the teaching and learning process. The results showed that
teachers used language alternation for various purposes, including
addressing difficult terminology and vocabulary, and assisting students
who were struggling with assignments and assessments. For their part,
students viewed language alternation positively. They reported that they
benefited from and enjoyed the lessons, felt more comfortable, and
experienced improved comprehension due to its significant usefulness.
Students did not see language alternation as evidence of a lack of
knowledge or competence on the part of the lecturers; rather, they
considered it a tool for understanding the lesson and clarifying
difficulties.

Farid. 2025. Effects of Code-Switching On University Students in Fluency of !
English. Journal of Applied Linguistics and Tesol.
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Methodology

Research Design

In this study, researchers used a qualitative approach to determine the
extent to which students use their native language in learning English, the
reasons for this use (if any), and their satisfaction with this strategy.
Qualitative research represents a distinct approach to scientific inquiry
compared to quantitative research methods. It relies on philosophical
assumptions, research strategies, and unique methods for collecting,
analyzing, and interpreting data. Although the processes are similar,
qualitative research uses textual and visual data, employs unique data
analysis steps, and draws on diverse research strategies ('Cresswell,
2010). This study also used a case study to explore the situations and
contexts in which students use their mother tongue to express an idea or
convey information. Researchers typically gather detailed information
using a variety of data collection methods over an extended period.
Therefore, this study relied on two in-depth research tools for data
collection: observing student sessions and conducting semi-structured
interviews to discuss the findings of the observation sessions.

Participants

Twenty second- and third-year students from the English Department at
the Faculty of Arts, Elmergib University, participated in this study. The
researchers selected second- and third-year students because they are
considered capable of speaking and expressing their thoughts and
opinions in English, thus providing an opportunity to measure their
reliance on English to maintain a smooth discussion.

Cresswell, 2010. Research Design: Qualitative, Quantitative, and Mixed Methods !
Approaches.
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Research Instruments
Observation Sessions

In this study, researchers conducted a series of observation sessions
with the study sample. They selected three topics for the students to
discuss. In the first session, the researchers informed the students of the
session's topic and asked them to prepare for the discussion the
following day. For the second and third sessions, the topic titles were
kept secret from the students until their arrival. The sessions aimed to
observe the students' ability to conduct conversations in English as
much as possible and to avoid using their native language. The goal was
to identify the situations and difficulties that prevented the students
from continuing to speak in English and led them to resort to their
native language to convey information and maintain a smooth
discussion.

Semi-structured interview

To complement the qualitative data, a semi-structured interview was
conducted with the study participants. The interview aimed to explore
why students used their native language during observation sessions,
measure their awareness of the transition from the target language to
their native language, and assess their satisfaction with these practices.
The interview was designed in line with the study objectives and
included a set of open-ended questions that allowed participants to
expand on their answers, explain their experiences, and describe the
strategies they used to maintain the flow of ideas and continue the
dialogue. The researchers provided participants with interview
questions before the interview session to allow them to reflect on their
experiences and what happened in the observation sessions, and to
provide detailed answers.
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Data Collection Procedures

The researchers followed a series of study procedures to collect the
required data. Initially, they collected data through observation sessions
led by conversation teachers. Three topics were discussed in three
separate sessions. The researchers attended and recorded the sessions
for later transcription and analysis. At the researchers' request, students
were asked to complete this task solely for study purposes, not for
performance evaluation. The researchers then analyzed the data
according to research indicators, which were examined by identifying
situations in which it is difficult to continue speaking English, the
reactions of the teacher and other students, and the impact of these
reactions on whether they encourage other students to switch to or
abandon their native language. Following the analysis of the
observation sessions, semi-structured interviews were conducted with
the participants themselves to explore their reasons, goals, and
perspectives regarding language change.

Data Analysis

The term “analysis” is used to describe the process of presenting and
analyzing the difficulties encountered by the study sample that hindered
the continuation of the conversation in English. While examining and
evaluating participants may reveal a range of problems, this study
specifically focuses on the issue of code- switching between English
and Arabic among students in conversation classes. After collecting the
study data, the situations and circumstances in which students resort to
their native language were identified, as well as the extent of student
satisfaction with and acceptance of the code- switching strategy. The
results are categorized as follows.
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Observation Sessions

Three observation sessions were conducted with a sample of twenty
second- and third-year students in the Faculty of Arts. These sessions
aimed to explore the extent to which English majors use Arabic in
conversation classes. Each session addressed a different theme: the first
focused on the experience of learning English, the second on personal
life experiences, and the third on culture and customs and their impact
on personality development. Students were informed of the title of the
first session so they could prepare, while the titles of the second and
third sessions were not disclosed. This was done to assess the impact of
topic familiarity on code-switching. The sessions were recorded and
qualitatively analyzed.

Session I

The first session focused on students’ experiences in learning English.
The results showed that students frequently used Arabic in their
conversations, a recurring theme throughout the discussion. Arabic
played a significant role in helping students explain their personal
experiences, feelings, and learning difficulties. Many students switched
to Arabic when describing the difficulties and obstacles they faced
while learning English. For example, one student said:

“When I started studying English, specifically in my first year, it was

difficult for me to participate in conversation classes because Llti Cilsi
o ol

Another student stated:
"Speaking was (- duwils (saaiCmial in my first year."

These examples illustrate that students turned to Arabic to express their
feelings and explain their experiences on their English-language
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learning journey. This demonstrates that their native language is a
supportive and valuable linguistic resource they rely on in critical
moments. This has contributed to the ongoing discussion about the
difficulty of expressing oneself in English.

Differences were also noted between second- and third-year students in
their ability to switch between Arabic and English. While second-year
students felt nervous during conversations and resorted to Arabic to
continue discussions, third-year students were more confident and
composed, using Arabic in emotionally charged situations.

Session 11

The topic of the second session was culture and customs and their
impact on personality development. Arabic was prominent in most of
the students' contributions. This was due to two reasons: first, the topic
was a surprise and hadn't been revealed beforehand, unlike in the first
session; and second, the topic was directly related to the students'
cultural identity and daily experiences.

Participants used Arabic extensively when describing Libyan traditions,
family values, and social practices. For example, students discussed
weddings, family gatherings during religious holidays, and societal
expectations almost entirely in Arabic. One participant explained:

"l G b (e e e LY dege Ao Laia V) Gludidll & Glaladl <In Libya"
Another student added:
"eelaia¥) sl g V) dmaa e 3 g Liraing 8 530 Traditions are still"

In the examples above, students began by speaking English and then
switched to Arabic to discuss concepts related to the cultural specificity
of Libyan society. The number of code switches in this session was
higher than in the first session because, as mentioned earlier, the session
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title was not announced to the students beforehand, unlike in the first
session.

Session 111

The topic of the third session, "Personal Experiences," was not
announced until the beginning. Students shared their life experiences
related to family, friendships, ambitions, and personal challenges. When
discussing these experiences, participants frequently used Arabic to
express specific details and provide detailed explanations. For example,
one participant said:

"During my first year, “llua (n oS5 (e 23 yie CuS"
Another participant mentioned:
" learned a lot from that experience, b small jglad e & 08 b 2eall g "

Students used code-switching when expressing feelings and sensitive
moments from past experiences. The frequency of code-switching was
significantly higher than in the first two sessions, likely due to the
topic's personal nature and the students' desire to share their
experiences. However, as they continued to speak, they discovered gaps
in their vocabulary and resorted to Arabic to fill them.

The students unconsciously switched between Arabic and English. This
was more common among second-year students than third-year
students, suggesting that academic progress may help reduce this code-
switching.

Semi-Structured Interview Analysis

Semi-structured interviews were used to answer research questions
concerning students' views on code-switching and their reasons for
using Arabic. Structured interviews provided a deeper understanding of
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students' attitudes and ideas about code-switching in (EFL) classes. The
interviews aimed to generate new information about attitudes or refute
existing information.

When students were asked why they used Arabic during English
discussions, their answers varied. Most participants explained that
Arabic served as a helpful tool when they found it difficult to express
themselves in English. They said it helped them compensate for limited
vocabulary, explain complex ideas, and maintain a smooth flow of
conversation. Some also noted that Arabic boosted their confidence and
reduced tension during discussions. Overall, the responses suggest that
using Arabic served both communicative and educational purposes,
enabling students to participate more effectively in English-language
activities. The following excerpts illustrate the students' views:

Student A:

"Arabic helps me convey meaning and continue speaking when I can't
find the right English word to express my thoughts."

Student B:

"I use Arabic when I want to explain something quickly. It's often easier
and faster because we all speak English as our first language."

Student C:

"I switch to Arabic when 1 forget some English vocabulary. Arabic
helps me get my message across more easily and clearly, especially
when explaining cultural concepts that are difficult to describe in
English.

When researchers asked students in which situations they typically
switched from English to Arabic, all participants reported not knowing
exactly when to use Arabic. They all agreed that they use their native
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language when necessary and in specific situations. All the students
interviewed agreed on the same rationale: using their native language to
enhance understanding, clarify the point under discussion, and convey
information. Here are some of the students' responses:

Student A: "When I find it difficult to explain something in English due
to a lack of vocabulary."

Student B: "When I sense that the person I'm speaking to hasn't
understood me, and this is evident from their facial expressions, I resort
to Arabic to convey the information and clarify the idea."

Student C: "When 1 feel confused and seem unable to continue
speaking, and to avoid stopping completely, I try to approximate the
meaning in Arabic so that it will be easier for me to complete it in
English later."

When students were asked about their opinion on using Arabic in
English classes, their responses varied. Some considered it a good
approach, a useful and effective way to convey information when it
couldn't be explained in English; they felt that code-switching was
beneficial when used correctly. Others objected to the use of language
alternation, arguing that wusing the native language reduced
opportunities to learn English quickly and hindered the development of
conversational skills. Here are some of the students' responses:

Student A: "I think it's helpful for students, especially first-year
students, who often find it difficult to express themselves."

Student B: "It's a good way to help students communicate information. I
think it's helpful, but not in every situation."
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Student C: "I think speaking English is confusing, especially in front of
other students. So, using your native language is a great help to keep
speaking."

Student D: "I don't think language alternation is a useful method
because it reduces opportunities to learn English and improve
conversational skills, even though we sometimes use it."

Student E: "When students use Arabic extensively, they become
dependent on it, which can slow down their English learning, even
though I personally use my native language."

The interview results were consistent with the observational findings.
Students' answers during the interviews demonstrated the code-
switching practices observed throughout the conversation sessions.
Most students stated that code-switching helped them clarify their ideas,
maintain the flow of conversation, and overcome difficulties such as
anxiety and shyness when speaking in front of others. These responses
are highly consistent with the analysis of the observational results,
which showed that students used Arabic when explaining complex
ideas, when needing clarification, or when wishing to continue the
conversation and support communication during discussions.

Conclusion

This study aimed to investigate when and why students switch from
English to their native language in conversation classes, as well as their
impressions of this practice. The study results showed that switching
between English and Arabic is a common practice among English as a
Foreign Language (EFL) students during conversation classes.
Observation sessions indicated that students frequently resorted to their
native language when discussing personal experiences, cultural
differences, and topics requiring emotional expression or detailed
explanations. Arabic was used to overcome language difficulties, fill
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vocabulary gaps, clarify and simplify meanings, and maintain the flow
of conversation. The results showed that the degree of Arabic language
use varied depending on the topic of discussion. Topics related to
culture and personal experiences led to greater Arabic usage, as they
contained concepts closely linked to students' identities and daily lives.
Furthermore, second-year students used Arabic more frequently than
third-year students, suggesting that academic progress and experience
may reduce reliance on their native language. The study concluded that
code-switching is an important communicative and educational tool in
(EFL) conversation classes. While it facilitates communication and
understanding, it should be used judiciously to ensure students develop
their English-speaking skills and boost their confidence.

Recommendation

1. Similar studies should be conducted on a larger scale at other Libyan
universities to investigate the reasons for and attitudes of students
toward CS education identified in this study.

2. Students should use English as much as possible to increase their
exposure to it and improve their proficiency.

3. Students should practice conveying information in the target
language to develop their communication skills in it.

4. Unless necessary, students should explore alternative methods to help
them convey their intended message without resorting to their native
language.
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